Independent auditor’s report
To the readers of the financial statements of Wainuiomata Primary School for the year ended
31 December 2021
The Auditor-General is the auditor of Wainuiomata Primary School (the School). The Auditor-General
has appointed me, Michael Rania, using the staff and resources of Moore Markhams Wellington Audit,
to carry out the audit of the financial statements of the School on his behalf.
Opinion
We have audited the financial statements of the School on pages 2 to 21, which comprise the
statement of financial position as at 31 December 2021, and the statement of comprehensive income,
statement of changes in equity and statement of cash flows for the year then ended, and the notes to
the financial statements that include accounting policies and other explanatory information.
In our opinion, the financial statements of the School:
 present fairly, in all material respects:
- its financial position as at 31 December 2021, and
- its financial performance and its cash flows for the year then ended; and


comply with generally accepted accounting practice in New Zealand in accordance with Public
Sector - Public Benefit Entity Standards Reduced Disclosure Regime (Public Sector PBE
Standards RDR)

Our audit was completed on 30 May 2022. This is the date at which our opinion is expressed.
The basis for our opinion is explained below. In addition, we outline the responsibilities of the Board of
Trustees and our responsibilities relating to the financial statements, we comment on other
information, and we explain our independence.
Basis for Opinion
We carried out our audit in accordance with the Auditor-General’s Auditing Standards, which
incorporate the Professional and Ethical Standards and the International Standards on Auditing (New
Zealand) issued by the New Zealand Auditing and Assurance Standards Board. Our responsibilities
under those standards are further described in the Responsibilities of the auditor section of our report.
We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing Standards.
We believe that the audit evidence we have obtained is sufficient and appropriate to provide a basis
for our opinion.
Responsibilities of the Board of Trustees for the financial statements
The Board is responsible on behalf of the School for preparing financial statements that are fairly
presented and that comply with generally accepted accounting practice in New Zealand. The Board of
Trustees is responsible for such internal control as it determines is necessary to enable it to prepare
financial statements that are free from material misstatement, whether due to fraud or error.
In preparing the financial statements, the Board is responsible on behalf of the School for assessing
the School’s ability to continue as a going concern. The Board is also responsible for disclosing, as
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applicable, matters related to going concern and using the going concern basis of accounting, unless
there is an intention to close or merge the School, or there is no realistic alternative but to do so.
The Board’s responsibilities, in terms of the requirements of the Education and Training Act 2021,
arise from section 87 of the Education Act 1989.
Responsibilities of the auditor for the audit of the financial statements
Our objectives are to obtain reasonable assurance about whether the financial statements, as a
whole, are free from material misstatement, whether due to fraud or error, and to issue an auditor’s
report that includes our opinion.
Reasonable assurance is a high level of assurance, but is not a guarantee that an audit carried out in
accordance with the Auditor-General’s Auditing Standards will always detect a material misstatement
when it exists. Misstatements are differences or omissions of amounts or disclosures, and can arise
from fraud or error. Misstatements are considered material if, individually or in the aggregate, they
could reasonably be expected to influence the decisions of readers taken on the basis of these
financial statements.
For the budget information reported in the financial statements, our procedures were limited to
checking that the information agreed to the School’s approved budget.
We did not evaluate the security and controls over the electronic publication of the financial
statements.
As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise
professional judgement and maintain professional scepticism throughout the audit. Also:


We identify and assess the risks of material misstatement of the financial statements, whether due
to fraud or error, design and perform audit procedures responsive to those risks, and obtain audit
evidence that is sufficient and appropriate to provide a basis for our opinion. The risk of not
detecting a material misstatement resulting from fraud is higher than for one resulting from error,
as fraud may involve collusion, forgery, intentional omissions, misrepresentations, or the override
of internal control.



We obtain an understanding of internal control relevant to the audit in order to design audit
procedures that are appropriate in the circumstances, but not for the purpose of expressing an
opinion on the effectiveness of the School’s internal control.



We evaluate the appropriateness of accounting policies used and the reasonableness of
accounting estimates and related disclosures made by the Board.



We conclude on the appropriateness of the use of the going concern basis of accounting by the
Board and, based on the audit evidence obtained, whether a material uncertainty exists related to
events or conditions that may cast significant doubt on the School’s ability to continue as a going
concern. If we conclude that a material uncertainty exists, we are required to draw attention in our
auditor’s report to the related disclosures in the financial statements or, if such disclosures are
inadequate, to modify our opinion. Our conclusions are based on the audit evidence obtained up
to the date of our auditor’s report. However, future events or conditions may cause the School to
cease to continue as a going concern.
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We evaluate the overall presentation, structure and content of the financial statements, including
the disclosures, and whether the financial statements represent the underlying transactions and
events in a manner that achieves fair presentation.



We assess the risk of material misstatement arising from the Novopay payroll system, which may
still contain errors. As a result, we carried out procedures to minimise the risk of material errors
arising from the system that, in our judgement, would likely influence readers’ overall
understanding of the financial statements.

Our responsibilities arise from the Public Audit Act 2001.
Other information
The Board of Trustees is responsible for the other information. The other information comprises the
information included on pages 22 to 23, and pages 27 to 43 but does not include the financial
statements, and our auditor’s report thereon.
Our opinion on the financial statements does not cover the other information and we do not express
any form of audit opinion or assurance conclusion thereon.
In connection with our audit of the financial statements, our responsibility is to read the other
information. In doing so, we consider whether the other information is materially inconsistent with the
financial statements or our knowledge obtained in the audit, or otherwise appears to be materially
misstated. If, based on our work, we conclude that there is a material misstatement of this other
information, we are required to report that fact. We have nothing to report in this regard.
Independence
We are independent of the School in accordance with the independence requirements of the AuditorGeneral’s Auditing Standards, which incorporate the independence requirements of Professional and
Ethical Standard 1: International Code of Ethics for Assurance Practitioners issued by the New
Zealand Auditing and Assurance Standards Board.
Other than the audit, we have no relationship with or interests in the School.

Michael Rania | Moore Markhams Wellington Audit
On behalf of the Auditor-General |Wellington, New Zealand
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Analysis of Variance
2021

“Mā te mahi ngātahi … ka ora, ka ako, ka tipu”

Achieving Hauora for all
“Living, learning, growing….. together”
Through C.A.R.E

Wainuiomata Primary School

1.1 Improved
achievement for all
students, with
accelerated progress
for our at risk learners

ANNUAL GOALS

●

●

●

●

Continued focus on
student agency so
learning is authentic and
relevant for our learners
Introduce Structured
Literacy / Science of
Reading programme in
Years 1 & 2 and for ‘at
risk learners’ throughout
the school
Continue with DMIC PLD
(Mathematics)
Continue using the
language of the ‘Writing
Family of 8’

ACTIONS TO ACHIEVE GOALS

Structured Literacy
● Focus has been on Phonological Awareness
● PLD for staff 16 Feb, 2 March, 16 March, 4 & 25 May, 15 June
○ Reason for Structured Literacy Approach
○ Resources
○ Phonological awareness
○ Orthographic mapping
● Two learning support staff trained to take year 3 - 6 intervention programme
● Whole school screening (completed beginning of year and end of year) which included:
○ Segmenting sentences into words
○ Discriminating rhyme

Student Agency
● PLD for staff
● Teacher Only Days - 4 & 5 Feb
● Teaching in class support / staff meetings
○ 29 & 30 March
○ 10 & 11 May
○ 8 & 9 June
○ 2 & 3 August
○ 20 & 21 September
○ 26 - 28 October
● Focus:
● Independent learning system - independent system is up and running and differentiated, so students can
independently access the tasks & activities they need for their level
● Independent tasks - independent tasks are critiqued to ensure that tasks support student learning and
engagement
● Active Learners Waka - this is introduced and visible in classes

REVIEW

●
●

●

All classroom teachers were given a packs of activities and lists of websites to support their structured literacy
programme
“The Code” and Heggerty Curriculum resources purchased. Phonics Plus resources received and processed
Report presented to the Board on progress made with Phonological Awareness

Senior class results

Junior class results

●

○ Producing rhyme
○ Blending syllables
○ Segmenting syllables
○ Deleting a syllable
○ Identifying first sound
○ Identifying last sound
○ Blending sounds
○ Segmenting sounds
○ Deleting a sound in a word - first sound
○ Deleting a sound in a word - last sound
○ Changing a sound in a word
Classroom teachers given results from screening to plan classroom programmes

1.2 Continue
strengthening student
agency

●

Monitor the progress
and evaluate the impact
of students’ agency on
student achievement

●
●

Students introduced to the writing character so they are familiar with their names and their jobs
Teachers are using the language of the family of 8 when they are modelling writing and taking lessons
Assessment tasks aligned to ‘The Writing Family of 8’
Writing mawhai graphs used to track the progress of student’s writing

Use of waka to assess students level of agency within classrooms
Focus on four agency skills
○ Take responsibility for choices
○ Put in the effort
○ Rise to the challenge
○ Use initiative

●
●
●
●

Writing Family of 8

DMIC
● PLD for staff
● Teacher Only days - 1 February & 20 April (callback day April Holidays), 17 September
● In Class support
○ Term 1 - 4
○ Term 2 - 4
○ Term 3 - 3
○ Term 4 - 2
● Teacher staff meetings - 18 May & 25 November
● Collaborative planning - staff planning in whanau groups. This has helped staff develop a better understanding
of the curriculum areas
● School wide planning template is being used for units of work
● Continued integration of topics to inquiry units e.g. Statistics - Aotearoa, Money- Auahatanga
● Trialling of assessment tasks and moderation of these tasks across the school

1.3 Continue
strengthening systems
for identifying and
responding to
students at risk of low
achievement

●

●

Work with and provide
support for new
AP/SENCo to become
familiar with school
systems and processes
Reflect on the systems
put in place and adapt if
required
● Referral
flowchart –
check it aligns
with PB4L
● Use of eTap
● Progress of
in-class support
students
● IEP format

There has generally been positive movement in the agency
levels of children
The majority of children have moved from scoring between 8
and 12 in term 1 to between 12 and 16 by term 4

●

●
●

●
●

●

●

Upskilling of SENCO with school wide system
● Special needs folders
● eTap
● Whakaora
● Mutukaroa
● Anniversary testing spreadsheet
In class support students receiving support from designated learning coach
Learning coaches supporting the transition of of students extended due to Covid Alert level changes/student
needs
Learning programmes developed for In-class support students
Structured literacy intervention programme developed and implemented for year 4 - 6 reading target students
- 6 week review was carried out and will be presented to the Board in Term 3

The majority of our students have improved between 3 and
5 points in their agency level
Some of the children that showed no movement started the
year at a high level to begin with

●
●

Progress across the year graphed

●

Review
processes for
monitoring
internal
learning
support
programmes

We are planning and implementing learning programmes to meet our at risk students and are continuing to track and monitor these students.

We were disappointed that our achievement data had dropped slightly from the previous year and feel that the impact of the Lockdowns is becoming more
evident. Staff have continued to work tirelessly to support the health and wellbeing of our tamariki as well as trying to mitigate the negative impacts on
learning programmes.

●

2.2 Implement our
local integrated
curriculum

2.1 Effective teaching
practice is supported
and strengthened

ANNUAL GOALS

Continue working with
Bek Galloway re
Developing Active
Learners with High levels
of Agency & Engagement
Introduce curriculum
matrices beginning with
writing for assessment
Implement our local
curriculum and gather
feedback from whānau
re content
Introduce Akoranga
throughout the school –
realising that moving
from learning through
exploration to learning
through rich projects is a

●

●

●

●

●

●

Refine and embed our
observation process
Develop a system to
collate teachers’
self-review data to track
and report to the Board
Grow the collaborative
culture within our staff –
provide opportunities to
utilise the strengths of
our staff to support
teacher practice

●

ACTIONS TO ACHIEVE GOALS

●

●
●
●

●
●
●
●
●

○

Unpacking and clarifying our school visual

Teacher observation process continued
Whanau group planning continued for mathematics
PLD for staff
● Teacher Only Days - 4 & 5 Feb
● Teaching staff meetings - 29 & 30 March
Focus:
● Unpacking and understanding ‘Akoranga @ Wainuiomata’

Completion of our appraisal cycle 2020/21
Staff observations continued
Senior management team completed PLD re Professional Growth Cycle
Professional Growth Cycle (PGC) system developed for our school
PLD to unpack the professional growth cycle with staff and PLD time given for staff to write up their goals
and action plans

REVIEW

2.3 Teachers will
inquire into their
practice and engage in
professional
discussions about
student learning

●

●

Embed the peer
planning check system
throughout the school –
planning checks will
include
● Curriculum
coverage
● Student agency
● Differentiated
learning
● Cultural
responsiveness
● Student voice
Provide opportunities
for staff to share
expertise and plan
collaboratively

developmental stage
rather than being
specific to a year level

●

●

●

●

●

Planning checks were carried out with a whānau group colleague. This allowed teachers to see planning at a
different year level
PLD has been held as a whole staff with break out into whānau groups - this has allowed teachers to work
with teachers from different year levels and become more familiar with all curriculum areas relevant to our
students
Professional Growth Cycle introduced see 2.1

Positive feedback from parents re Mawhai Graph

Understanding the nature and purpose of activations
○ How will akonga engage in and learn a little about multiple contexts to find the one/s that
interest and intrigue them the most
○ Activating interest and curiosity about the korowai - Term 1 -Aotearoa
Curriculum Matrices
● School wide assessment of writing has been aligned to the the writing matrix
● Use of a new graph to align matrices, identify student’s strengths and weaknesses, and show progress

●

●

Align our school rubbish
and recycling systems
with the new Hutt Valley
collection system
●
●
●

●
●
Information sent to Hutt City Council re recycling options as requested
School lunches has seen the need for a different rubbish collection system
● Food scraps are put into the old milk carton bins
● paper packaging is stacked outside of classrooms and caretaker places in JJ Richards bin supplied by Eat
My Lunch
Year 4 - 6 classes cleared blackberries along the river bank below the school (3 weeks)
Year 4 - 6 classes helped plant the area they had cleared
School gardens have continued to be maintained by our enviro learning coach and tamariki

Our Enviro schools programme continues to thrive with more children participating in special projects and ongoing beautification of our school’s physical
environment.

Lockdown and COVID restrictions impacted on the delivery of our Local Curriculum and it will be invaluable to keep working with our facilitator in 2022.

Our DMIC and Student Agency PLD have really aligned to support teacher practice. Teachers set goals for their Professional Growth Cycle related to the
school foci has helped grow practice. The use of video has enhanced our observation process - teachers can see and reflect on their practice

2.4 Enviro school
principles are evident
in school programmes

3.2 Promoting Positive
Behaviour programme
(Whakaora) is continued
across the school

3.1 The community and
school share
understanding of positive
behaviour expectations

ANNUAL GOALS

Embed our Promoting
Positive Behaviour system
Whakaora with a particular
focus on
● Step 2 - phone
calls
● Step 3 – timely
follow up meetings
● Ensuring the
restorative actions
(putting right)
happens
Continue aligning the
teaching of C.A.R.E. values
to Whakaora data to target
areas of need
Training of new peer
mediators
Review and refine Individual
behaviour plans for
students seen frequently in
Whakaora considering:
- What is the function of
their behaviour?
- What support and
interventions do these
students need to be

●

●

●

●

●

Learning through
exploration (Akoranga) is
used to support transition
to school for our new
entrants
Record Professional
Development procedures
for PB4L in staff handbook
(TFI action)

●

ACTIONS TO ACHIEVE GOALS

TERM 1
● Whakaora Data - PB4L team using the Triangle graph to record behaviour referrals as suggested by the
PB4L facilitators

REVIEW

●
●
●
●

●

●
●

●

PB4L team has reviewed the C.A.R.E. coupon reward system - class receiving the most coupons gets a
prize
Allison, Kylie and Alison attended PLD on the MoE resource - Teaching for Positive Behaviour
PLD - Call back day in April holidays on Teaching for Positive Behaviour. Focus on section 1 Creating a
positive learning environment
Colour coded system for CARE coupons introduced to monitor use of free and frequent rewards
○ Orange - office staff / senior management
○ Green - classroom teachers
○ White - duty teachers
○ Pink - peer mediators
Golden CARE certificates introduced for relieving teachers to use
All Golden CARE certificates go in for a draw once a term to win lunch with the principal
School participated in the Ministry funded data collection tool Sensemaker - evidence gathered will be
used in 2022

In 2022, the PB4L team and staff will unpack the data we received from the Sensemaker Tool.

It has been difficult comparing data due to COVID-19 restrictions and Lockdowns although it is noticeable that there are more behaviour incidents from our
younger students who are less familiar with our C.A.R.E. values.

Our PB4L behaviour data shows that we are making positive progress in this area.

3.3 Behaviour data is
collated and reported
regularly to the Board

successful with their
behaviour
- How as a school can we
provide this?
- How can we continue to
build relationships with
whanau so they are
working alongside staff
on this journey?
Develop ways to regularly
update staff, students and
school community re
Whakaora data - investigate
the use of the PB4L data
triangle to share data

4.3 Technology is
introduced and used
in the library to
support students’
learning

4.2 eTap is used to full
potential

4.1 Continue to seek
effective use of
technologies to
support learning and
assessment

ANNUAL GOALS

Survey carried out with
staff, students and
whānau as to how they
would like to see the
library used conducted

●

●

Include Learner Agency
skills on eTap
Using eTap for invoicing
and receipting purposes

●

1:2 ratio for chromebooks
in years 4 - 6
sufficient number of
chromebooks and tablets
in years 1 - 3

Parents are informed of
how students are using
BYOnD to support their
learning

-

-

Purchasing of
chromebooks and tablets
to ensure

●

●

ACTIONS TO ACHIEVE GOALS

Due to COVID this goal will be carried over to 2022
Staff ideas collated re Blue Sky thinking for our school library
Data was collected from parents at the July Learning Conversations is included below

●
●

Chromebooks
● 30 leased chromebooks were returned
● 35 Chromebooks purchased
● Distribution of Chromebooks is as follows:
○ Room 1- 20 chromebooks (25 students)
○ Room 2 - 14 chromebooks (25 students)
○ Room 6 - 19 chromebooks (26 students)
○ Room 7 - 20 chromebooks (28 students)
○ Room 8 - 15 chromebooks (22 students)
○ Room 14 - 4 chromebooks (23 students)
Tablets
● 35 lease tablets were returned
● 30 tablets purchased
● Distribution of tablets is as follows:
○ Room 13 - 8 tablets (25 students)
○ Room 14 - 6 tablets + 4 chromebooks (23 students)
○ Room 15 - 8 tablets (17students)
○ Room 16 - 8 tablets (16students)
Learner hubs used extensively in years 3 -6 to support literacy and mathematics programmes
Matific used in years 3 - 6
Hapara used to monitor student activity on school Chromebooks
SeeSaw used to set independent activities for students. These can be teacher made or drawn from a library
of activities on SeeSaw (full version gives us the ability to set multi page activities)
eTap
● Learner Agency skills on eTap
● Stationery receipts generated using eTap
● Camp invoices created using eTap
Report comments reviewed and edited
Structured Literacy progress can be recorded on eTap - still investigating if graphs are possible
Writing graphs modified to include <1B
Structured Literacy comments included in report comments

●

●
●
●
●

●

●
●
●
●

●

●

REVIEW

Library 5-year plan is
developed using data
from survey
Staff and students
upskilled in the use of
Accessit
Students take an active
role and develop
leadership skills in using
the library technology

●
Further data will be collected in 2022

We did not complete the Library action point due to the disrupted year and will continue with this goal in 2022.

Students have continued using Chromebooks and tablets across the school to access online tools including Bek’s Learner Bub and Matific.

The school has invested in the full version of SeeSaw as we have seen the positive impact it has had on home school partnerships especially during
Lockdown.

●

●

●

5.2 Three way
learning
conversations are
continued using
student goals

5.1 Maintain
anniversary testing
for first 12 months to
align with Mutukaroa

ANNUAL GOALS

Return to anniversary
testing for years 1 - 3 (In
2020 anniversary testing
was changed due to
Covid 19 / Lockdown)
● Review assessments
given for anniversary
testing – need to ensure
they are aligned to the
Structured Literacy /
Science of Reading
programme
● Develop resources to
align with Structured
Literacy / Science of
Reading programme
● Review format of
learning conversations is
data from 2020 Parent
Survey and teacher
feedback

●

ACTIONS TO ACHIEVE GOALS

Learning conversations held later than normal Term 1 (Week 10 - 13 & 15 April) and Term 3 (Week 3 - 10 &
12 August) due to Covid 19 Alert Level changes
Review of Learning conversations by staff was as follows:

●
●

●

Anniversary Testing
● Anniversary spreadsheet revised and updated
● Assessments
○ Current assessments reviewed
○ Assessment that was ‘inline’ with the structured literacy programme was developed for
recording sounds
○ Little Learners Love Literacy (LLLL) used to assess akonga working on levels 1 - 4+ of the
Structured literacy programme - students above this were tested on PM Benchmark 9 (Blue 1)
● Structured literacy resources created to send home in Mutukaroa packs
Mutukaora was difficult to maintain - new personnel, COVID-19 restrictions and lockdowns - this will be a
focus in 2022

●

REVIEW

5.3 Technology is
used to regularly
share students’
learning with their
whānau

●

●

●

Ensure Seesaw is set up
within the first few
weeks at school in case
of emergency /
lockdown - use of SMS
function
Develop the use of
technology / social
media to communicate
student, class and school
learning
Embed the use of
learning stories for years
1&2

●

●

Social Media
● Learning coach employed to promote school through social media

SeeSaw
● All classes using this digital platform
● Survey on use of SeeSaw was undertaken at the Learning Conversation. 95 parents/families were
surveyed:
100% of those responding value/enjoy seeing their child’s work on seesaw
97% liked being updated about school and class events through Seesaw
87% check their Seesaw notifications

5.4 Regular events
are planned with and
for the community

●

●

●

Form parent group to
support whānau
engagement
Explore other options to
engage and gain
feedback with whānau
using social media
Investigate Principal ‘pop
ins’ to gather whānau
voice
●

●

●

●

●

●

Reporting to Parents
● Senior management began inquiring into “How can we report student achievement to parents?”
● Survey on reports was sent out to teachers and parents and responses collated on Google Forms
● Staff meetings
Term 1
● Whanau Pool Day - 8 March
● Camp and Adventure Week Meeting - 17 March
● Learning Conversations - 13 & 15 April
Term 2
● Whanau Hui - 30 June
Term 3
● Learning Conversations - 10 & 12 August
● Events with whanau were cancelled due to COVID-19 restrictions
● Book Character Day - 24 September
Term 4
● Events with whanau were cancelled due to COVID-19 restrictions

Lisa Preston (Board member) took photos of school events and posted them on Facebook e.g. Kaumatua
Powhiri, Huttfest 2021
● Increased whānau engagement on school facebook page
Learning stories
● Learning stories shared on SeeSaw for year 1 & 2 students throughout the year
● Learning story example:

●

Parent Information
evenings re DMIC,
structured literacy

●
Fun Run - 12 November

Due to a number of reasons we struggled to meet parents as part of our Mutukaroa programme - this will be a focus in 2022.

Numbers of people attending Learning Conversations were down on pre COVID numbers and whanau did not take advantage of meeting
online.

Despite the COVID-19 restrictions and lockdown we were able to hold one whanau hui and we are hopeful to have these on a more
regular basis if conditions allow.

Social media continues to be an effective way to communicate with our school community.

●

